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About the Hello Sweden Campaign
Friends and the United Nations’ refugee agency, UNHCR, have teamed up to run the awareness campaign
Hello Sweden. Using stories from the lives of unaccompanied minors as a starting point, we address the issue
of every child’s right to a safe and secure school, where all are treated as equals. The aim is to increase knowledge and awareness about alienation, to change negative attitudes, and, in so doing, to combat alienation.
The campaign offers all students in Year 8 free material in the form of a film, a comic book, a theatre monologue and lecture, as well as this Teachers’ Handbook. We are running the campaign for the duration of the
academic year 2013–2014, and the project is being run with the support of the Swedish Post Code Lottery.

Friends is a non-profit organisation dedicated to the prevention of mobbing or bullying. Friends’ aim is a society where children and adolescents grow up in a safe environment and are treated as equals. This is pursued
through long-term, research-based education programs; advice-giving and counselling; and the formation
of public opinion in schools, preschools, and sports clubs. Friends is represented throughout Sweden by four
regional offices. We have worked together with approximately 2000 schools since we started the organisation
in 1997. Our activities are financed by private donations from individuals and companies, as well as through
honorariums received for the education and training programs we conduct. Friends has a so-called ´90-’ bank
account, and is controlled by Svensk Insamlingskontroll (The Swedish Foundation for Fundraising Control).

UNHCR is the United Nations’ refugee agency, whose primary objective is to safeguard the rights of, and
facilitate protection for, millions of refugees and asylum seekers. Based on international refugee law and the
1951 convention on refugee rights, UNHCR is mandated to lead and coordinate international efforts to protect
refugees and solve refugee problems across the world. Furthermore, UNHCR has been commissioned with the
task of assisting stateless people across the world.
The UNHCR also works in line with the United Nations’ main purposes: to promote international peace and
security, to develop friendly relations among nations, and to promote respect for human rights and fundamental freedoms.

CONTRIBUTORS Malina Abrahamsson and Jacob Flärdh at Friends,
Åsa Thunström at Forum för Levande Historia (Living History Forum), Kristina Rodriguez Norman, Refugee Expert at UNHCR, Liria
Ortiz, Psychologist and Maria-Pia Cabero, stiftelsen Expo.
THANK YOU to the Friends staff as well as teachers and students
of the project’s reference group that have read and tested the
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Part 1
Hello Sweden
- A part of the School’s Mission

A society where children and adolescents grow up in
a safe environment and are treated as equals.
									

- Friends’ vision

In your hand you are holding the Teachers’ Handbook for the Hello Sweden Campaign. As a teacher you have
an incredibly influential voice and we hope that through this material you will find inspiration and tools to help
you, work together with your students with issues concerning stereotypes and alienation. Together we can
achieve our vision about a safe and equal environment for all.
We believe in increasing knowledge. By using young people’s moving stories as a starting point, Friends
and UNHCR want to contribute to creating a safe and inclusive environment in school, with respect for all
children’s equal value, and for their backgrounds and past. We believe that everyone can relate to, and recognise themselves in, questions concerning identity, yearnings, longings, and being accepted for who they are.

Hello Sweden - A Way to Combat Insecurity and Intolerence
Working with attitudes and values is part of the mission of every school, and a specific goal according to LGR
11. It is an important step in reducing intolerance and alienation, something that Forum för levande historia
( Living History Forum) has brought to light through its surveys of college students’ attitudes. One aspect of
this work is to repeatedly map how well democratic values are embedded within society while being attentive
to tendencies towards intolerance.
A summarised analysis of their latest attitude survey shows that an unsafe environment in school and intolerance towards different groups in society correlate. The percentage of students with a negative attitude
towards immigrants, Muslims, Roma, Jews, and homosexuals is lower in schools that work with questions concerning fair and equal treatment, and in schools that create a calm and safe working environment. The same
goes for schools where teachers encourage critical thinking and where students read about and discuss racism,
different cultures, etc.1

Hello Sweden - A Part of The School’s Mission
Schools have a clear duty in promoting understanding of other people and the ability of individuals to empathise. Nobody should be exposed to discrimination or other degrading treatment in school. Such tendencies
are to be actively discouraged and combated. Xenophobia and intolerance must be dealt with using knowledge, open discussion, and active efforts (from LGR 11, chapter 1).
Another part of every school’s mission is to adopt an international perspective. This is important in order for
the student to perceive his or her own reality within a global setting, to encourage international solidarity, as
well as preparing for a society closely connected over cultural and national borders. The international perspective also means that students should develop an understanding of the cultural diversity within their nation
(from LGR 11, chapter 1).
The Hello Sweden! material is to be considered as one of many tools in helping your school reach its goals
when it comes to the norms, values, and knowledge outlined in the curriculum for primary and secondary
1 Den mångtydliga intoleransen, Forum for Living History
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schools and in chapter 6 of the Education Act. The material is predominantly based on the central content in
the subjects Swedish and Social Sciences, and gives you the opportunity to develop the students’ skills in accordance with LGR 11.
The material consists of several exercises. For every exercise there are central concepts that allows for you as
a teacher to assess the students’ familiarity with different concepts that are related to the school’s democracy
plan and value system protocols, and the goals in the curriculum. The students are given the opportunity to
explore and fill these central concepts with content by themselves. The Teacher’s Handbook allows you class
to combine reflection, discussion and action. The students are encouraged to work with questions like: What
are my own opinions? How are my own thoughts developed with other people’s opinions? And how do I move
from idea to action, in order to create a safe and equal school for all on the same terms?

Hello Sweden covers several school goals
It is the goal of the school that every student:
• is capable of expressing sensible ethical standpoints founded on knowledge about human rights
and fundamental democratic values, as well as personal experiences;
• respect other people’s equal worth;
• distance themselves from actions where people are exposed to oppressive and degrading treatment,
as well as doing their part to help other people;
• be able to identify with and understand other people’s situations and develop a will to act with their
best interests in mind.

Hello Sweden concerns several of the guidelines the school has to follow
Everyone who works at school shall:
• contribute to developing the students’ sense of belonging, solidarity, and responsibility for people,
including those outside of their closest group;
• contribute to a school atmosphere characterised by solidarity between people;
• actively combat discrimination and degrading treatment towards individuals and groups;
• show respect for the individual, and in their daily work, to operate using a democratic approach.

The teacher should:
• clarify and discuss with the students fundamental values of Swedish society and impacts of these values
on personal behaviour;
• openly present and discuss different values, opinions, and problems;
• draw attention to and, in consultation with other school staff, take necessary measures to prevent and
combat all forms of discrimination and degrading treatment;
• together with the students, develop rules and guidelines for the group to follow when working and
spending time together.
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The Format of the Teacher’s Handbook
You know your class best! Use the material the way you think suits your group the best. See the material as an
aid or inspiration in the work you are already doing to help your class reach the goals in the curriculum and the
school’s value system protocols.
You can use the Hello Sweden! Teachers’ Handbook in its entirety or you can pick the parts that are most suitable for you. Nonetheless, it is a good idea to read through the section Dealing with Prejudiced and Abusive
Comments, which can be a good support to the practical work with students in the classroom. The exercises in
each section are based on the central content mainly in the subjects Swedish and Social Sciences, and give you
the possibility of developing the students’ skills in line with LGR 11.

Part 1 – Hello Sweden – A part of the School’s Mission
Part 2 – Handling Prejudiced and Abusive Comments
Part 3 – Teaching Material for the Comic Book We shall meet again, Sanam
Part 4 – Teaching Material for the Film Shadi
Part 5 – Theme: Seeing Oneself in Others. About Norms, Identity and Prejudice
Part 6 – Theme: Being the New Person. About Integration that Creates a Safe, Secure and Equal School.
Part 7 – Theme: Being a Change Agent. About Young People’s Right to Participation and Influence.
Part 5–7 are divided up into themes. We want to give you and your students new opportunities to
work with issues concerning a safe environment and values, thematically and integrated into the rest of
your teaching, so as to reach some of the goals in LGR 11.

You can use all the material provided as an outline for one or several lessons.
All suggested times are approximate.

The symbols of the Teacher’s Handbook:
Copying data
Expenditure of time for the exercises
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The Working Methods Used in the Teacher’s Handbook
The methods used in the different sections of the Teacher’s Handbook are based on and relate to the students’
own experiences. They focus on the students’ insights and understanding, as well as the fact that different
skills are developed in new settings. We have chosen to use a variety of methods, such as conversation, text
analysis, fact research, media critique and analysis, case studies, and problem-based discussions.
It is important to use a variety of methods and approaches in order to create positive experiences and give the
students access to new knowledge. By working with issues concerning a safe environment at school and value
systems within different subjects and with a variety of methods, we believe that the students will gain even
more knowledge, inspiration, understanding and encouragement in order for them to actively participate in
creating equality and a safe atmosphere.

Analysis of Terminology
By briefly covering central terms, you avoid a situation where students fail to recognise words and terminology
that are central to the exercises. Analysis of terminology can be an interesting study in itself, and can lead to
further discussion during the exercises.

Tip!

A few tips on how to introduce difficult and new words and terms:
• Brainstorm: Write a central word or term on the board and have a quick
brainstorm where you collectively summarise what the word means.
• Association Exercise: What associations do the students have when
they hear the word?

On the Hello Sweden website
www.hejsverige.nu there is a
glossary with several central
terms and words that appear
in the exercises in the
Teacher’s Handbook.

• Mind Map: Write the word in the middle of a piece of paper and let the
students create a mind map around the word with other words that describe it.

Feel free to give the students a general definition of the word or term before you continue with the exercise.
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Developing a Social Contract
Since the class is going to do different exercises and discuss different – perhaps sensitive—issues, it is important that the group agrees on a democratic approach. At most schools there is a code of conduct for how
students and staff are to behave towards one another. Establishing a social contract can be seen as a complement to the code of conduct. Here, the students themselves are able to decide what approach the class should
have in the future so that they can feel comfortable and able to partake, discuss, raise their hand, etc.

The Aim of the Exercise:
• To establish a number of approaches that are developed and supported by the student group
• To agree on an approach that can be used whilst working with the exercises
• To collectively strive for the goal, which is a good atmosphere in the classroom

Instructions:
1. Explain what a social contract is
2. Write “social contract” on a large notepad or an A3-sheet of paper and let the students suggest what
the rules might be
3. If it is difficult for the students to come up with any points, you can contribute with a suggestion you
think is suitable, for example: “We are quiet when someone else is talking”, “We do not laugh at anyone”
4. Collectively, try to put together five points that can be used as a guide during the year, the lesson, or
exercise, and put them up on the wall in the classroom.
5. Discuss together what will happen if someone does not follow the social contract. Can class members
remind each other when someone forgets the contract?

Evaluate by asking reflective questions
Asking reflective questions is a way of evaluating and summarising what the students have learnt and their
thoughts on the exercise or exercises.
Examples of questions:
• How did it feel doing this exercise?
• Why do you think it is an important exercise to do?
• Is there something you have started to think about whilst doing the exercise that you had not thought
about before?
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Part 2
Dealing with Prejudiced
and Abusive Comments

“I want to create an open climate in the classroom, with a high
ceiling, so that the students dare to vent both positive and negative opinions. At the same time, I want to be able to deal with and
handle abusive comments, and make a point that these opinions
are perceived as abusive, without shutting down the conversation.”
— Secondary school teacher during Friends’ mentor training course.

The material in the Hello Sweden! campaign builds upon allowing the students to analyse and reflect on topics
such as being forced to flee, being the new person, alienation, identity, and prejudice. The aim is to reduce negative attitudes and prejudice, as well as working for a safe and secure school where all are treated as equals.
We want to achieve this through contributing with knowledge about alienation and fleeing from situations, as
well as through allowing the students to practice self-reflexivity and becoming aware of their own prejudices
and opinions of others. We also want them to agree together on how to deal with prejudice.
In this section we give you inspiration and tools to help you as an adult to deal with abusive and prejudiced
comments that can arise during discussions in the classroom and at school. Possible speculations:
• What challenging arguments and opinions might arise? Should I really give room for such views?
• How do I deal with aggressive and prejudiced comments?
• Is there a risk that I give room to prejudice and that I am perceived to legitimize such views when I,
the teacher, start a discussion about prejudice?
• What role should I have in a conversation where prejudiced views arise?
One of the tasks of any school is to talk about intolerance, and to replace prejudice with knowledge. To a large
degree, it is about asking questions, listening, and trying to understand the other person’s opinions without
being judgmental or shutting down the conversation. This can contribute to initiating dialogue even when we
do not agree in our opinions.
Studies show that the majority of students do not have expressed and fixed prejudices about others. Students
in general are curious about how other people really are; are keen to have a factual discussion; and are generally open to new ideas and thinking.3

Text and information have been partially compiled by Liria Ortiz, Reg. Psychologist and Psychotherapist as well as the Expo Foudnation.
3 Löwnder, B. & Lange, A. 2010, from Den mångtydliga intoleransen, The Living History Forum.
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How can I deal with abusive and prejudiced comments?
• Always tackle abusive comments with open questions. Show interest in the student’s developing
thoughts. Examples of open questions:
What do you mean? What would happen if…? What difference is there between...? How did you get to
think that...? What arguments are there to back that idea? What arguments are there to challenge that
idea? What causes...? If I say that...what would you think about that? How do you think your opinion can
be perceived by others?
• Opinions have a short shelf-life and everyone has the right to one. Be open and ask questions that enable
the student and group to reflect over the statement. Finish by clarifying that what he/she says can be
perceived as abusive, and therefore it is not permitted by the school and the laws that apply in Sweden.
• Seize the opportunity to analyse the prejudiced attitude and develop the thought behind it, rather than
killing it. A suitable response could be: “I respect that you think that way—everyone has the right to their
opinions, even when we do not agree on them. At the same time, I am curious and would like to ask you
(or give you as homework for next time) to share what facts you have to back up your thoughts.”
• Support and help the student to analyse perspectives thoroughly. That is when the process of change can
begin in our attitudes and values.
But how do I do this? How do I further develop the idea behind degrading treatment? How do I come at the
perspectives from another angle and get the students to reflect over their statements? Following are some
tips and tools based on the themes in the Teachers’ Handbook, and the topics and questions that the exercises
address.

Look at statistics and facts and discuss the core question
One way of pre-empting, and also dealing with, prejudiced comments that are seen as xenophobic, for example, is to look at facts and statistics together and to discuss, for example, why people become refugees.
Why does the right to asylum exist, who is it for, and what does the refugee situation look like around the
world? How many refugees actually come to Sweden?
The point of the discussion is to raise awareness about what the situation
really looks like, based on facts and not just opinion. The point is also to
increase knowledge and educate people about human rights in general
and, in particular, why people flee.
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On our website
www.hejsverige.nu you
can find facts, statistics,
and stories about migration that you and your
students can use.

Reflecting on Swedishness
In this material the students have the opportunity of doing exercises where they can reflect on prejudices connected with Swedishness. Below you can find strategies and tips on how to deal with these prejudices and how
you can help the students to reflect over and develop their arguments.
One recommendation is to challenge perceptions of Swedishness and primarily people’s identity. Is it possible
to decide what Swedishness is? Can we really find a common view of Swedishness that we all agree on? And if
so, in what way is it important?
Some people reason as follows: “We all go off in different directions. If we could just become more like one
another, then we would not have any more conflicts in society—everyone would think and act the same, and
want the best for each other.” But is that really the case? What did Sweden look like before immigration? Did
everyone agree then? What historical conflicts have there been in Sweden that have been caused by differences of opinion?
13

If this type of reasoning arises, then you can reason that everyone is different irrespective of where they were
born. Two people can be born in the same hospital, go to the same school, eat the same food, and still think
completely differently on lots of topics. There is more to each one of us than just having Swedish nationality.
People are more complex—we know that. This is one of the reasons why we have a democracy, since people
have always been drawn in different directions and had different opinions. In spite of this, a society needs to
have some common ground in order to function.
It is about finding the nuances and showing that there have always been different ideas of what it means to
Swedish. Swedishness is important for some, and important for how many people see themselves as part of a
group, and it has to be that way for those who feel it is important. But the question is whether it is important
that everyone has the exact same picture of what Swedishness is. And if so, why?
When it comes to this issue, some may feel and suggest that it is not OK to be proud of Sweden without being
called a racist. Those feelings are important to listen to and affirm because some young people actually feel
that way. It has to be OK to be proud of Sweden, just as anyone else should be allowed to be proud of their
country. Having said that, it is a good idea to think about what one is proud of. Is it how the politicians conduct
themselves, Sweden’s natural landscape, where one was born, or a football team? A person can be proud of
whatever they want, but they cannot decide what someone else should be proud of or loyal to.

When abusive comments occur, it can be important to differentiate between opinion and fact.
Discussing source criticism with the students and asking where they get their information from can
lead to interesting discussions. There are several myths about, for example, the national anthem
being forbidden, about not being able to wear clothes with the Swedish flag on, and about schools
not being allowed to have assemblies in church because Swedish traditions need to be removed to
make space for something else (the multicultural). But what is the actual truth about these things?
The national anthem is allowed to be sung, the Swedish flag is not racist, and schools are allowed
to have their graduation assemblies in church but without religious content—and why is that? Well,
because church and State are separated, through democratic decisions.

14

A model for critical and knowledge-based thinking
Liria Ortiz, Reg. Psychologist and Psychotherapist, has developed a model for how teachers can initiate conversation about preconceptions and prejudices about others and train them in a more critical and open manner
of thinking. The idea is that the model should be a guiding experience for the students. It should contribute to
prejudices being handled in a respectful manner and at the same time challenge the students to research the
facts rather than simply expressing opinions.
An important aspect of this model is to avoid falling into the trap where one party demonises the other. By
avoiding this tendency, it is possible to prevent opinions from being polarised so that one stops listening to the
other. It is about creating a respectful atmosphere where different views are shared under the same conditions.

A model to follow when prejudice rears its head
1. Seize the opportunity and examine the prejudice
Seize the opportunity when an abusive comment or other kind of prejudice rears its head during an
exercise or discussion in the classroom and examine it further. Tell the students that you are going to
study the prejudiced view/opinion. At this stage, do not give the students the opportunity to argue for or
against the views that are being conveyed.
2. Transform the prejudice into a hypothesis
Make use of the views and prejudices and transform them into hypotheses that the students can evaluate
using fact and logic. Explain that this is how a researcher works and thinks. Maybe the hypothesis is true,
but it may also be false! This is where it is important for the students to think critically and to research
the facts.
The students’ role is not to argue for or against the values and opinions named, but to critically check
the facts supporting them.

Your role is that of a guide—not an expert
Your role as a teacher is to guide the students in their work, step by step, but not as an expert with
the pressure of always explaining how things are. It is a difficult role, and can easily lead to resistance
from the students. As the teacher, you have a clear pedagogical role and can guide the students in
their search for knowledge and train them in critical thinking.
Focus on creating space for a knowledge-based analysis, rather than telling them what the right and
wrong way to think is on each specific issue.
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3. Agree with the students on what rules apply
Agree with the students on following the same set of rules, such as these for example:
• The person sharing something should be allowed to do so without interruption.
• Those who are not speaking are to listen, but are allowed to ask questions to help make things clearer.
• Each person has the right to their own opinion.
• Criticising a person is not allowed.
• A person can present an argument based on their own opinion, and the argument should be based on
fact, not personal opinion.
• The goal is to dare to be critical, research the facts, and challenge ourselves. Things are not always the
way we think.
4. Examine what speaks for and against the hypothesis
Examine and explore what speaks for a hypothesis. Ask the students to present facts to back the
hypothesis and ask them to avoid personal opinion. Then change your perspective and ask the question:
What speaks against the hypothesis? Ask the students to present the facts. Challenge them to think
freely and vice versa!
5. Examine the hypothesis
Draw attention to the gaps in knowledge relating to the issue that have become apparent. Give the
students the task of gathering knowledge. You can say: “As far as I understand, we need more facts on
some of these issues. Your homework until next time is to research the facts as much as possible.”
Describe the task of a fact-collector and distribute the jobs between the students. Examples of how you
can go about examining a hypothesis:
Student: “Schools are no longer allowed to have assemblies in church”.
You: “What facts are there to back this statement? Is there a law or a municipal regulation to back this?
You have xx days/minutes to find out.”
6. Present the facts
Let the students share with each other the facts they have found. Emphasise that they should just listen
and think about what is being said and what implications it has for the statement in question. Offer the
students the chance to reflect on what they have learnt, what has become clearer, what has surprised
them, and what in particular they will be taking with them from the task.
7. Finish by thanking the students for their fact-based and methodical manner of working!
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When working with this model it can
also be a good idea to talk to the students
about source criticism and about what sources
they use to gather information. Are they
objective sources or are they sources that
benefit from spreading a particular opinion or
stance? Together perhaps you can agree on
which sources are more reliable than others
when it comes to examining the facts.
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Part 3
Teaching Material for the Comic Book
We shall meet again, Sanam

18

The comic book We shall meet again, Sanam presents the story of Hamid that is forced to flee on his own from
Afghanistan to Sweden. The story is based on conversations and interviews during the winter of 2012/13 with
young people who have experienced coming to Sweden alone without their parents.

“I have striven to make sure that all the details in the story are correct: facts,
places, escape routes, and so on. Several young people who have themselves
fled have read the script and said they think the story is very accurate. As an
author that makes me happy, but as a human being it makes me extremely sad.”
– Oskar Ekman, author

Thanks to this teaching material, it is made possible for students to go deeper into the comic book We shall
meet again, Sanam and to discuss its content. Students are given the opportunity to develop their knowledge
about children’s rights and children who are forced to flee, as well as the ability to interpret and analyse the
story. They are also given the opportunity to practice placing stories into a context to increase their understanding of the world around them and other people’s living conditions (LGR 11 SV and SH).
The comic book can be used as a beneficial component of Swedish or Social Sciences classes. You can read
and work through the comic book over the course of several lessons, and it is important that there is plenty of
time to both read and discuss the questions accompanying the story. We recommend you to divide reading the
comic book into two parts and discuss each part separately.
Part 1: Pages 1-29.
Part 2: Pages 30-56.
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How the exercises are based on LGR 11
Central content in years 7-9:

Skills to Develop:

• Reading strategies to help understand,
interpret, and analyse texts from different
media (Swedish).

• Reading and analysing a text for different
purposes (Swedish).

• Extract the message of a text, its theme, and
motive, as well as its aim, sender, and context
(Swedish).
• Leading a discussion, formulating and
responding to arguments, and summarising
the main content of what has been said
(Swedish).
• Human rights including the rights of children,
in accordance with the Convention on the
Rights of the Child, and its meaning and
implications (Social Sciences).
• How human rights are being violated in
different parts of the world (Social Sciences).

• Current issues in society, threat scenarios,
and conflicts in Sweden and the world (Social
Sciences).
• The UN’s purpose and primary mission
(Social Sciences).

• Immigration to Sweden now and in the past
(Social Sciences).
• Integration and segregation in society (Social
Sciences).

• Historical stories from different parts of the
world with depictions of people who have
experienced oppression and their resistance
to that oppression (History).
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• Creating and working with texts,
individually and as a group (Swedish).
• Developing language skills, one’s own
identity and understanding of the world
around us (Swedish).

• Developing knowledge about how to
formulate opinions and thoughts in different
texts (Swedish).

• Reflecting on human rights and democratic
values, principles, and models of working
(Social Sciences).

• Expressing and evaluating different points of
view in, for example, current issues in society,
and debating based on fact, values, and
different perspectives (Social Sciences).

• Reflecting on how individuals in society are
moulded, how they change, and how they
work together (Social Sciences).

• Developing understanding of how historical
stories are used in society and everyday life. In
doing so, the students are given different
perspectives on their own and others’
identities, values, and perceptions (History).

The aim of reading and working with the comic book:
• That the students describe the correlation between different factors having an impact on the individuals’
abilities to influence and control their own life situation and that of others.
• That the students develop their ability to read, understand, and summarise the text We shall meet again,
Sanam, as well as interpret and reason around the message in the text in relation to their own experiences
and analysis of the world around them.
• That the students develop their ability to write different types of texts, and discuss and analyse human
rights and why people flee.

Children in Flight
• Right now, over 45,2 million people are in flight as a result of new or ongoing conflicts around
the world. 46 % of them are under 18 years of age. That equates to around 21 million children.
• An unaccompanied minor is a person under 18 who has arrived alone in a new country, having
been separated from parents or other close relatives. Being an unaccompanied minor is not one´s
identity, it is the experience of coming alone to a new country. These experiences vary from person
to person.
• According to the UN Refugee Convention a child who is a refugee must not be sent back to a
country where they risk persecution.
• Asylum seekers are individuals seeking asylum, that is, people seeking protection in another
country. It is a human right to be able to seek asylum.
• 21,300 unaccompanied minors sought refuge around the world in 2012 – 3,578 of them in Sweden.
Many came from Afghanistan, but an increasing number are coming from Syria. 16 % were girls.
• Within the EU, the Dublin Regulation decides the country in which the unaccompanied minor
should seek asylum. According to the Dublin Regulation, the child should apply for asylum in the
first country they reach within the EU. As an asylum seeker, a person has the right to know this
when applying for asylum, for example if forced to provide their fingerprints.
• The United Nations Convention on the Rights of the Child applies to all children who are located
in Sweden—irrespective of their citizenship and legal status.
• Unaccompanied minors like Hamid have the same rights as all other children in Sweden. At the
same time, they have special protection needs, as they lack parents and other adult relatives.
Sweden has the responsibility of giving all children protection and support, the right to go to
school, recreation and health care.
• Hamid and other unaccompanied minors also have the right to secure accommodation. Children
who come alone to Sweden seeking asylum have the right to be allocated a so called custodian
within 24 hours. A custodian is a person whose job it is to both act as a guardian and act in the
best interests of the child.
Sources: UNHCR, The Migration Board, The Convention on the RIghts of the Child and the Ombudsman for Children (BO).
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The Conflict in Afghanistan
Throughout history, many countries have invaded Afghanistan but failed to take control of the country. During the end of the 90s, the Taliban, an armed fundamentalist movement, took over large
areas of Afghanistan. They demanded blind submission to their laws, which meant that most of the
country’s population had their rights taken from them.
The Taliban prohibited anything that appeared to be Western and sinful, such as pop music, TV, and
football. Men were forced to let their beards grow and women were to cover themselves from head
to toe with the traditional burka. Women were also forbidden to work outside of the home, and girls
were not allowed to get an education beyond primary school. Serious punishment was introduced
for all kind of things. Thieves could, for example, have their hands and feet chopped off and women
who were thought to be unfaithful could be stoned. The Taliban believed that their rules would turn
Afghanistan into a pure Islamic society, but in reality their laws had very little to do with Islam. They
were mostly taken from outdated traditions from rural areas of the country.
After the terror attacks in the USA in the autumn of 2001 when planes were flown into two skyscrapers, the USA launched “the war on terror” against, amongst others, Afghanistan, since they suspected that the Taliban were behind the attacks. The war has led to the death of over 20,000 civilians
since 2001. After Barack Obama became president of the USA in 2009, the term
“war on terror” was no longer used, but the war in Afghanistan continued.
In recent years, the Taliban has increased in strength and carried out attacks on civilians in the
country. Despite the strong military presence of the USA and others, and financial contributions to
help rebuild the nation after the war, the Taliban’s influence has grown even stronger and spread all
throughout the country. The conflict has intensified and thousands of civilians have died as a result of
suicide bombers, land mines and the USA’s air strikes.

Sources: UNHCR, säkerhetspolitik.se, the Swedish Committee for Afghanistan (SAK).

Going Deeper
Discuss: What is a fundamentalist movement?
Can you come up with any fundamentalist
movements throughout history?
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Discussion Questions for Part 1, Pages 1–29
1. What is the story about?
2. How would you describe Hamid?
3. Is there any part of the story you can recall particularly well or that sticks in your memory?
4. What did Hamid’s life in Afghanistan look like? (Security, rights, school, family, recreation, etc?)
5. Why was not Hamid’s mother allowed to teach in school anymore? Why were boys and girls forced to go
to different schools?
6. Hamid flees his country. Why do you think he does that?
7. What do you think life is like for Hamid and other refugees in Iran?

Discussion Questions for Part 2, Pages 30–56
If you read the story in two parts, start with refreshing your memory by discussing questions 1-3 again.
8. Who is Farhad and how would you describe him?
9. How are Farhad and Hamid treated in Greece? Why does not Farhad want Hamid to leave fingerprints in
Greece and why does he burn away his own?
10. Hamid faces many difficulties and obstacles during his flight. What do you think enables him to keep
going? Where do you think he finds his courage?
11. Hamid arrives in Sweden alone, knowing nobody, without his parents, and without knowing the language.
How do you think Hamid feels? What challenges do you think he faces?
12. What hopes and dreams do you think Hamid has for the future?
13. What do you think Hamid is most worried about when he is starting school? If it was your class and
Hamid was starting tomorrow, what could you and your classmates do to make him feel welcome and
safe in your class?
Let the students work in pairs or small groups. Ask them to think about the following:
• What reasons do you think there are that cause people to flee their home country?
(Gather the answers and discuss them briefly with the whole group.)
• Why do you think it is important to gather more knowledge about young people’s journeys to Sweden?
(Discuss briefly with the whole group.)

Going Deeper
Conclude by letting the students each write a short story between 1 and 2 pages long based on one of the
following suggestions:
• About Hamid’s future life and existence when he comes to Sweden and starts school.
• About Farhad’s life and struggle in Greece after he and Hamid were separated.
• About the life in Afghanistan of Hamid’s sister Sanam
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Creative Competition - Your Backpack
Encourage your students to take part in our storytelling competition. Together with Bonnier Carlsen, one of Sweden’s leading publishers of children’s books, we want students to tell their story in a
creative exercise that we call Your Backpack. The point is to imagine what it is like to come alone to
another country and then write or draw a story about that experience. Send the students’ stories to
the publisher—some of them will be published in a book in the summer of 2014. For more information, go to www.hejsverige.nu/for-unga/kreativ-tavling/.

The Rights Game

about 40–70 min

You are entitled to be informed of your rights. Through this exercise the students can gain knowledge about
children’s rights according to the Convention on the Rights of the Child. They are also able to reflect on the
implications of the content of the Convention and give examples of how rights are violated and promoted in
different situations and in different parts of the world. In the exercise you can find a list with a selection of
articles from the Convention. All the articles in the Convention can be found at www.bo.se.

The Aim of the Exercise:
• To give the students knowledge about children’s rights according to the Convention on the Rights of
the Child.
• To give the students the opportunity to reflect on and provide examples of how children’s rights are
violated or adhered to in different situations and in different parts of the world.
• To help the students reflect over which rights are important in which situations.
Central Terms: The Convention on the Rights of the Child, children’s rights.

How to Prepare:
Choose as many situations as the class has time to work with. Copy the situation cards and the list with the
articles from the Convention. Cut out the situation cards.
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Instructions:
1. Divide the class into smaller groups of 4–6 people. Give each group a situation card and list with the
articles from the Convention, but ask them not to look at the cards yet.
2. Talk briefly about what the Convention is and let the students read through the list where a selection of
articles from the Convention is represented.
3. Explain that the students have different situations from Hamid’s life written down on different cards in
front of them.
4. Their task is to look at one situation at a time and choose the three articles or rights from the list of
articles from the Convention that they think are the most important for Hamid in that situation. All the
groups work with the same situation at the same time. Let the students know there is no right or wrong.
The outcome will be the result of the group’s interpretations. Let the students work with each situation
for about 5–10 minutes.
5. Have a short presentation and discussion in the whole class about which articles each group has chosen
and why, connected to each situation card.

Final Discussion
Conclude the exercise by asking the students the following questions:
• How did the choice of article vary in the different situations?
• Which rights do you think are the most important in your situation in school?

Image from the comic book, We shall meet again, Sanam
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Situation Cards for the Rights Game

Situation 1 - Afghanistan
An armed group is spreading fear in the city where Hamid lives.
They forbid all the girls from going to school and force the boys
to join them and be trained for war.

Situation 2 - Iran
Hamid is in Iran, seeking protection from the war and persecution.
He does not know anyone and he has no money. In order to survive
he is forced to work long days for very little pay. The police take his
money and threaten or mistreat him if he does not obey them.

Situation 3 - Greece, Italy, Turkey
Hamid has no home. He sleeps outside in tunnels or hides in public
toilets. He is dependent on others giving him money for food. If he
gets sick he cannot go to the hospital because he has no money.

Situation 4 - in a foreign country
Hamid is alone in a foreign country and misses his family who are
in their home country. The only contact information he has for his
family is a telephone number that does not work. He is worried
about his own future and the future of his family.

Situation 5 – Sweden
Hamid is struggling to learn a new language and concentrate on his
schoolwork. He is worried about not being able to stay in Sweden.
He likes the school and the teachers are friendly, but what he
misses the most at school is friends.
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The Convention on the Rights of the Child
and Young People’s Influence
More than 20 years ago, all of the United Nations’ member countries convened and decided that
basic human rights were not enough to cover children’s specific needs. Extra protection for children
was required. Therefore, the UN decided to establish the Convention on the Rights of the Child—54
articles that express children’s rights and the states’ responsibility to protect them. Sweden was one
of the first countries to sign the Convention. Today, all countries have signed it, except for Somalia
and the USA.
The Convention on the Rights of the Child includes everyone under the age of 18 and states, amongst
other things, that all children have the right to an identity, a home, schooling, and health care. Four of
the Convention’s articles are referred to as main principles:
• Article 2 - All children have the same rights and are equal. Nobody should be subjected to
discrimination.
• Article 3 - The best interests of children must be the primary concern in making decisions that
may affect them.
• Article 6 - All children have the right to survive, live and develop in life: physically, spiritually,
mentally, socially, and morally.
• Article 12—All children have the right to express their opinions and have them taken into
consideration in all areas that affect them
Every child’s right to express its views means that the child has the right to have influence—to be
allowed to voice its opinion, be listened to and to be able to influence its own life, both at school, at
home and during leisure time.
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The Convention on the Rights of the Child
This is a selection of articles from the Convention on the Rights of the Child, categorised by theme. Note!
There is no ranking or order of importance. All the articles are equally important!
Influence
12. You have the right to express your opinions in all matters that affect you. Adults must listen and take your
views into consideration. When a government agency or a court decides over matters concerning you,
you should be given the opportunity to voice your opinion.
14. You have the right to think what you want and have your own opinion. You have the right to follow your
convictions and have the religion you want. Your parents are allowed to guide you, but never to decide
over your thoughts.
Identity
7. You have the right to a name and to acquire a nationality in a country. It is also your right, as far as
possible, to know who your parents are and to be cared for by them.
Equal value
2. The Convention on the Rights of the Child treats you and all other children as equals, and grants all
children the same rights. No one is allowed to discriminate against you. That means, no one is allowed to
treat you worse than others. In the same way, you should not be discriminated against or punished for
who your parents are or what they do.
30. If you belong to a minority or indigenous group, you have the right to use the language, enjoy the culture,
and practice the religion that you share and practice with other members of your group or community.
Wellbeing
3. When adults make decisions that involve children, they should have the “best interests of the child” as
their primary consideration. This means that adults always have to consider what is good for you, and
how their decision is going to affect you. You should receive the care and security that you need.
6. You have the right to live and to develop in life. Your country should do everything it can to ensure this.
22. If you come as a refugee, on your own or together with somebody else, you have the right to receive
protection and help. You should also receive help to be reunited with your family.
24. You have the right to be as healthy as possible. If you become sick, you have the right to medical care
and rehabilitation to get well. You also have the right to be protected against traditional practices that
can be harmful to you.
26. You have the right to enjoy social security. If need be, society should help you with a place to
live, food, and clothes.
39. If you have been exposed to any kind of neglect, maltreatment, assault or abuse, you have the
right to receive help to recover. This also applies if you have been the victim of torture or any
other kind of cruel, inhuman, or degrading treatment or punishment, or if you have been in a war.
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Protection
19. You have the right to be protected from all kinds of physical or mental violence, neglect, maltreatment,
assault or any other form of abuse.
32. You have the right to be protected from doing work that could be harmful to you, that hinders you from
attending school, or from developing in any other way. You also have the right to be protected from
financial exploitation, that is, when someone else makes money from your work and you do not get paid.
34. You have the right to be protected against all forms of sexual exploitation and sexual abuse.
36. You have the right to be protected against all forms of exploitation that can harm you.
37. You have the right not to be subjected to torture or other brutal treatment. Neither may you be subject
to capital punishment or life imprisonment. If you are arrested, imprisoned, or held captive against your
will it should be as a measure of last resort and only for the shortest possible period of time.
38. If you are under 15 years of age, you must be protected from participating in war. If you have been
affected by armed conflict you are to be given protection and appropriate care.
40. If you are suspected of a crime, or found guilty of having committed one, you are to be treated with
respect and dignity. Nobody can force you to testify or to confess to something you have not done.
Family
9. Nobody is allowed to separate you from your parents, except when it is necessary for your own good.
10. If you and your parents wish to be reunited after having been separated, you should be able to seek help
and, as far as is possible, be given assistance in the country where you live. If your parents live in different
countries and you want to be reunited, you should receive help to do so from the country where you live.
20. If you cannot stay with your own family you have the right to special care and assistance. You have the
right to be cared for in a manner that is suitable and good for you.
Education
28. You have the right to an education. You have the right to attend primary and secondary school and it
should be free.
Leisure, Recreation, Cultural Activities and Rest
31. You have the right to recreation, play and rest. You have the right to engage in cultural and artistic
activities.

A selection of articles from the Convention on the Rights of the Child. Source: www.bo.se
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Part 4
Teaching Material for the Film
Shadi

Photo: Ragna Jorming

Zanyar Adami director of the film Shadi came to Sweden himself as a 5-year old without his parents.

”It is a great honour to have the opportunity to reach the world’s
most important group of people with a story that I hope will move
them, and change attitudes towards unaccompanied minors.”
– Zanyar Adami, director

The film is about Shadi, a Kurdish girl who is sent to Sweden alone, and about her longing for her mother and
her personal courage in adjusting to a new world. We hope that the film touches people’s hearts and increases
their understanding when it comes to the difficulties that a child’s separation from their parents entails. The
aim of the discussion questions in the teaching material is to give students the
opportunity for in-depth discussions about the content of the film Shadi.
When working with this story the students are given the opportunity to
develop their understanding about children’s rights and children who are
forced to flee. The students are also encouraged to put the story into a
context, which gives them increased understanding of the world around
them and of other people’s living conditions (LGR 11 Swedish and Social
Sciences).

Tip!
Watch the film yourself
before you show it to the
students. It contains some
strong scenes.
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How the exercises are based on LGR 11
Central Content in Years 7-9:

Skills to Develop:

• Texts that combine words, pictures and sound;
and their lingual and dramaturgical components
(Swedish).

• Their language, their own identity, and their
understanding of the world around them
(Swedish).

• Words and terms that are used to express
feelings, knowledge, and opinions (Swedish).

• Their knowledge about how to form their own
opinions and thoughts in different types of
texts and other media (Swedish).

• Integration and segregation in society
(Social Sciences).
• Differences between people’s financial resources, power and influence depending on
gender, ethnicity and socio-economic background (Social Sciences).

• Presentation of narrative, informative and
community oriented depictions of their own
experiences, opinions and perceptions (Art).

• Creating and working with texts (Swedish).
• Expressing themselves through different
creative forms of expression (Swedish).
• Discussing how individuals and society are
affected by each other (Social Sciences).
• Describing correlations between different
factors that are of importance to the
individual’s ability to influence their own and
others’ life situations (Social Sciences).

• Communicating visually to express the
message (Art).
• Developing knowledge of how to produce and
present one’s own artwork (Art).
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About Kurdistan
The Kurds are the fourth largest ethnic group in the Middle East and the largest ethnic group in the
world without a country of their own. The population is estimated to be between 25–30 million, throughout the world. The geographical area that is called Kurdistan (“The land of the Kurds”) is divided
between Iran, Iraq, Syria, and Turkey. Most Kurds reside in Turkey, but there are also many living in
Iran, Iraq, Armenia, and Syria.
Kurdish nationalism and the struggle for an independent Kurdish state have been strong since the end
of the 1800s, and has at times met tough opposition. The Kurds have been exposed to extensive political persecution and many Kurdish writers, authors, journalists and human rights activists have been
imprisoned and killed. The civilian population has been forced to move and has also been massacred.
The Kurdish language and culture have periodically been forbidden.
Source: www.globalis.se & www.sakerhetspolitik.se

Discussion Questions for the Film Shadi
Let the students discuss the following questions in pairs or smaller groups and then as a class:
1. What is the film about?
2. Is there any part of the film you can recall particularly well or that sticks in your memory?
3. The film is set partly in Kurdistan. What do you know about Kurdistan?
4. How do you think Shadi’s and Leila’s lives looked like in Kurdistan?
5. What do you think causes Shadi’s mother to decide to send Shadi to Sweden? What do you think
her hopes are?
6. Why do you think that the shawl Shadi has with her is so important to her?
7. What feelings do you think Shadi has when she comes to Sweden and her new home?
8. What feelings do you think Leila, who is still back in Kurdistan, has?
9. How is Shadi impacted by her experiences of the war in Kurdistan when she is in Sweden?
10. What do you think Shadi is most afraid of, and what dreams do you think she has for the future?
11. Imagine that Shadi joins your class tomorrow. What can you and the others in the class go do to make
her feel welcome and safe?
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Going Deeper
Allow the students to work in pairs or in small groups. Ask them to think about the following questions:
• What reasons do you think there are that cause people to flee their home country? (Gather the answers
and discuss them briefly with the whole group.)
• Why do you think it is important to gain knowledge about children and young people who have fled to
Sweden? (Discuss briefly with the whole group.)
Conclude by allowing the students to deeper develop their thoughts and feelings about the film by letting
them write a short story (1–2 A4 pages) about one of the following topics:
• Shadi’s first day at school in Sweden.
What is she thinking and feeling the night before? What happens on her first day? How is she received
by the class?
• Being the new person.
How does it feel to arrive in a new class/city/country and be the new person, not knowing anyone?
• Your family and your friends.
Describe them. Why are they valuable to you? What do they mean to you?

Your Backpack
					
					
					
					
					
					
					
					
					
					
					

One component of our campaign to change attitudes is to stimulate
young people’s imagination, empathy, and ability to express themselves. In order to be heard, people also need to be able to tell their
story. And in order to help young people share their stories they 		
need the support of adults asking questions that will help them find
their voice. In collaboration with Bonnier Carlsen we want to enable
more young people to make their voices heard through a creative
competition. You can send in your stories to the publisher and some
of them will be published in a book in the summer of 2014.
You choose whether you use the task solely as a creative exercise or
whether the students’ contributions are actually sent in.

					
The stories need to be sent in by 15th February 2014 at the latest.
					Read more at www.hejsverige.nu
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The exercise is appropriate for use in the subjects Swedish and Art.

The Aim of the Exercise:
• That the students develop their language skills and their understanding of the world around them.
• That the students develop skills in how to formulate their own opinions and thoughts through a story.
• That the students increase their awareness of, and confidence in, their own linguistic and communicative
abilities.
• That the students develop their ability to communicate with pictures to express a message.

Instructions:
1. Tell the students that they are going to write or draw a story of their own, 1–4 A4 pages long.
2. Read the following to the students:

“War breaks out in Sweden and nothing is the same anymore. First
your father disappears without a trace, and then several of your
friends. Everybody is afraid and nobody dares to trust anyone. You
have to flee if you are going to survive. You can only take one backpack with the most important things in it.”
- What will you bring with you in your backpack?
- What is important to you?
- What do you want to remember?
- What do you want to keep?
3. Ask the students to explain with words and/or pictures what they would do and how they would think.
4. Tell the students that they can send in their story to a creative competition where a jury will select
several stories that will be published in a book in the summer of 2014.

Tip!
In the theme section Being the New Person in the Hello Sweden! Teacher’s Handbook there are several exercises where the students have the opportunity to work in depth with questions concerning integration and being
the new person. The theme works as a suitable complement to the film Shadi.
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Part 5
Seeing Ourselves in Others
- About Norms, Identity and Prejudice

In this section the theme is norms, identity and prejudice. The focus is on making students aware of their prejudices and attitudes, how they influence their actions, and how we can all create change.
In this theme the students do exercises where they reflect on the preconceived ideas we all carry with us,
whether we are aware of them or not. The exercises bring up issues concerning group identities, individual
identities, and how individuals and society function together, working from the pretext that we all group each
other into categories that create both inclusion and exclusion. The aim is that the students can learn how to
approach their own values and prejudices.
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How the exercises are based on LGR 11
Central Content in Years 7-9:

Skills to Develop:

• Ethical terms that may be connected with
issues to do with human rights and democratic
values (Religious Studies).

• Reflecting over questions of life and your
own and others’ identity (Religious Studies).

• Integration and segregation in society
(Social Sciences).

• Reflecting over how individuals and societies
are formed, changed, and interact (Social
Sciences).

• Young people’s identities and how they are
affected, for example, by socio-economic
background, gender, and sexual persuasion
(Social Sciences).

• Describing the relationship between different
factors that affect an individual’s ability to
influence their own and others’ identity (Social
Sciences).

• Differences between people’s financial
resources, power, and influence depending on
gender, ethnicity, and socio-economic background (Social Sciences).

• Analysing and critically examining local,
national, and global issues from different
perspectives (Social Studies).

• The terms equality and equal opportunity
(Social Sciences).

• The media’s role as disseminators, opinion
shapers, and examiners of society’s power
structures (Social Sciences).

• Information retrieval. How to sift through a
large amount of data, testing the reliability
of the sources with an attitude of discernment
(Swedish)

• Texts that combine words and sounds.
How expressions can interact with each other
(Swedish).
• Words and terms used to express feelings,
knowledge, and opinions (Swedish).
• Words and conceptual nuances and inherent
values (Swedish).
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• Developing and evaluating different standpoints in, for example, current issues in society,
and to find arguments based on facts, values,
and different perspectives (Social Sciences).

• Researching information from different sources
and evaluating these (Swedish).
• Developing an understanding of how they
formulate their opinions and ideas in different
texts and via different media (Swedish).

• Developing their language, their own identity
and their understanding of the outside world
(Swedish).
• Reading and analysing texts for different
purposes (Swedish).
• Writing and editing texts individually and with
others (Swedish).

Prejudice, identity, norms, and power
– what are they and how do they relate to one another?
There are many different things that influence and shape who we are. It might be who our friends
are, what we like to do in our spare time or where we grew up and where we live. It can also have to
do with the expectations we put on ourselves and the expectations of others about how we ought to
act.
Everything that influences us plays a part in shaping our identity. When many people expect the
same thing, it often has to do with norms, that is to say, several people think that a person has to
behave a certain way to be seen as “normal”. Those who comply with the norm often have the power
to decide what will continue to be considered “normal” and what will be seen as strange or different.
Everyone needs to relate to these norms in some way or another and we are more or less affected by
them in the moulding of our identity.
Often these expectations and norms are good, for example when we are expected to be nice to each
other, but sometimes they can limit us and value different characteristics and personalities. For example, we might expect a person from a certain country to behave in a certain way and we can even
think that that way of behaving is “strange” or “wrong”. We tend to categorise people that we do not
identify with ourselves.

Norms and preconceived ideas about how
to act, affect students everyday life. Children and young adults are well aware of what
is considered OK, and what is not. It takes
time and energy to fit in, to be considered
“normal”. As a teacher, you have a unique
opportunity to expose these norms, to challenge them, and to critically question them
together with your students.
You can read more about norm-critical pedagogics in I normens öga:
Metoder for en normbrytande undervisning

To think about
What norms exist:
• At our school?
• In our class?
• In our society?
What norms are visible:
• At our school?
• In our class?
• In our society?
How are prejudices and norms interdependent?
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Pendelparanoia

about 25 min

The song Pendelparanoia is about two people’s prejudice towards each other on the train on the way to work.
The lyrics show how individuals are grouped together and turned into representatives for a group with the
same characteristics based solely on appearance.

The Aim of the Exercise:
• That the students reflect on the preconceived ideas we all carry with us, whether we are aware of it or
not, and how they affect our behaviour.
• That the students discuss issues to do with group identities and individuals’ identities, how individuals
and societies interact, working from the pretext that we all group each other into categories that create
both inclusion and exclusion.
• That the students practice approaching their own values and prejudices in school and in society.
Central terms: Prejudice, identity.

Instructions
1. If you have access to Spotify, iTunes, or another source of music, listen to the song Pendelparanoia
with the class.
2. Show the text (on the next page) to the class whilst listening, or read it out to the class afterwards.
3. Let the students discuss the text’s content as a class or in smaller groups.
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Pendelparanoia
Verse 1:

Verse 3:

Fan vad jag hatar den här rusningstrafiken
Cellskräckspaniken, svetten och barnskriken
Förseningarna, vart tar skattepengarna vägen
Måste alltid såna killar ha fötterna på sätet
Ser han inte att den där äldre damen vill sitta
Helt ohyfsad, men inte svårt att gissa
Det är krig i hans land och han var förföljd
Så därför kom han hit och blev samhällets böld
Han tar både jobb och plats
Jag jobbar fan inte å betalar skatt
för att försörja sånt pack
Kolla bara hur kaxig han ser ut
Han är kriminell och kör svarttaxi varje veckoslut
Jag måste ut, det är för varmt här inne
För mycket folk, har stått här i en timme
Varför kollar han sådär på mig
Han tänker kanske följa efter mig och råna mig
Han knarkar säkert å slår sina barn
Tvingar sin fru att ha slöja, så gör dom i Islam

Fan vad jag hatar den här rusningstrafiken
Den tar mig minst en timme att ta mig hem från fabriken
Ersättningsbuss får man ju ta sista biten
Tågen är alltid sönder, jag är trött på den här skiten
Kolla bara han vid dörren som stirrar hitåt
Alldeles för viktig för att släppa förbi nå
Han är bergis svinrik å kör i en Saab
Spelar golf å super sig full varenda dag
Medans jag får slita å förnedras
Tjänar en fjuttig minimilön så han kan nolltaxera
Jag ser på honom, han tror att han är bättre än alla andra
Jag vet hans typ, för min chef är densamma
Han är säkert rasist han tittar på mig illa
Jag jobbar extra på helgerna när han sitter i sin villa
Jag hatar dom här tågen, de tar för lång tid
Å man får bara fula blickar av dom bredvid
Står han fortfarande kvar å glor
Undrar vad han tror
Att alla utlänningar bara slåss å snor
Jag känner ju ett par svenskar som är ganska snälla
Han som står på bandet bredvid mig, Stellan
Han är ju skärpt men ganska skenhelig
Fast Arne på Posten, han är jävligt trevlig
Just det, måste gå å betala elräkningen
Det där verkar vara en hemsk man verkligen
Han har stått å glott på mig hela resan lång
Det är likadant varje dag, jag tar bussen nästa gång

Verse 2:
Alla är inte likadana, minsann
Som marknadschefen på kontoret Dejan
han är ju skärpt men kan vara ganska velig
Men killen i jourbutiken han är jävligt trevlig
Just det, får inte glömma att köpa mjölk
Sitter han fortfarande kvar vilket oborstad tölp
Han har suttit å glott på mig hela resan lång
Det är likadant varje gång, jag tar bussen nästa gång.

Chorus:
Hade du känt mig hade du inte dömt mig
Hade jag hjälpt dig hade du aldrig glömt mig
Hade du ta’t dig tid hade du kanske fattat
Hade jag vågat hade vi kanske snackat
Hade vi bara haft mer tid
Hade jag kanske satt mig bredvid
Hade vi lärt känna varandra
Hade vi inte varit så rädda för andra

PENDELPARANOIA
Lyrics: Jason Diakité Musik: Mårten Sakwanda/Måns Asplund
© JUJU Publishing/Warner/Chappell Music Scandinavia AB
Reprinted by permission of Notfabriken Music Publishing AB/Faber Music Ltd.
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Discussion Questions for Pendelparanoia:
• What are the lyrics about?
• Can you describe the people the lyrics are about?
• What prejudices do the people have about one another?
• What feelings do you think each person feels for the other? What are the consequences of these
prejudices? Is there anything that unites them?
• Where do you think their emotions and thoughts come from? How can we combat prejudice?
• What characteristics are common to have prejudices about?
• Can you come up with other song lyrics that deal with prejudice?

Tip!
Let the students bring along lyrics from songs they have found that describe different types of prejudice and
show them to the class during the next lesson. Have them read them out or play a section of the song to the
class, or give them the task of writing down the text and how they interpret it. The students can even select
a sentence that has particular significance for them.
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Pulse on the World

about 55 min

In this exercise the students get to scrutinize the media. They are encouraged think about how media influences our view of the world and ourselves by producing and reproducing norms, power and the opinions of the
majority.
Many young people are experienced media consumers. Therefore, it is important to work with media and
source criticism in order to encourage reflection about which worldviews are being conveyed by the media and
how they affect us. Exposing those who are in the media spotlight and in what ways they are portrayed, is a
simple way of starting a discussion about categorisation, stereotypes, and prejudices.
Central Terms: Source criticism, media reporting, media world news coverage, news, prejudices, stereotypes.

The Aim of the Exercise:
• That the students can expose both their own and the media’s view of the world.
• That the students reflect over where we gather information about the world and how that information
and knowledge moulds our view of the world.
• That the students develop their skills in searching for and critically evaluating information from different
sources, as well as how they analyse the information.
• That the students present and reflect on the information and sources’ credibility and relevance.
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How to Prepare:
Collect different types of newspapers, magazines, and tabloids that the students can look at. Alternatively,
you can analyse articles from news outlets on the internet.
A piece of advice is to start with the question: “What do you think shapes your own view of the world?”
Instructions:
Divide the class into five different groups. Give each group a continent:
Group 1: Africa
Group 2: Asia
Group 3: Oceania
Group 4: Europe
Group 5: Central- and South America

1. Have each student individually write down as many countries and cities as possible in “their” continent.
Continue by having them write down all the words and pictures that they associate with the continent
they have been given.
2. Have the students from the same group compare their lists and discuss where they get their opinions
about the continent from. Maybe someone has their own first-hand experience from that continent?
3. Hand out newspapers to each group and give the groups the task of cutting out everything that has to do
with their continent (alternatively, you can let them search on the large newspapers’ websites).
4. Ask them to compare what they have found and put in their list, and how they line up with each others?
If you want to go deeper, the students can have the task of spending a week examining the current offer
on TV, films, newspapers, and a few interesting websites, and studying what they convey about each
respective group’s continent.
5. Have each group report back about the results and their thoughts. Alternatively, you can let each
individual student present a report, either verbally or as a written task to hand in.

Discussion Questions:
• What picture does the media portray of the continent and countries in the continent?
• How are men and women differentiated in the reporting? Are they able to speak for themselves?
Whose voice is it that is given the most space in the reporting?
• In what way has the media’s reporting influenced our view of the world?
• How can the media’s portrayal strengthen prejudices about different countries and how people live?
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• In what way is the media able to contribute with information to reduce the prevalence of prejudices?

Going Deeper
Have the students search for information on:
• What is classified as news.
• How news is created.
• Who decides what is classified as news and what is not.

Quiz

about 20 min

In a fun and simple way, the students can test their current knowledge about issues such as migration to and
from Sweden and hopefully learn something new at the same time.
Take a look at the questions before you do the quiz with the students. You know your students the best and can
determine whether there are words and terms in the quiz that you need to explain to your students in advance.

The Aim of the Exercise:
• That the students discuss and reflect over information about migration.
• That the students acquire knowledge about statistics to do with migration in the world
• That, in the light of the facts and figures, the students reflect over their own views on different issues.
Central Terms: Refugee, migration, immigration, emigration, hate crimes.

Instructions:
1. Go to the campaign website www.hejsverige.nu and click on For Young People. Click on Quiz and look
through the questions and answers before you do the quiz with the students. It is a good idea to be online
and show the quiz on a smartboard or the like, in the classroom during the exercise.
2. Have the students make true or false flashcards they can use later when they are answering the questions.
3. Start the quiz. For each statement you ask, the students are to hold up a true or false card so that you can
see their answer. Then answer the statement using the majority opinion of the class. Discuss each statement and answer.

You can read more at www.hejsverige.nu under For School Staff > Facts About Migration. There you can
read about:
• Facts about migration to and from Sweden.
• Myths and prejudices about immigration to Sweden.
• Swedish mass emigration in 1800s in search of a better life of freedom and away from poverty.
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Part 6
Being the New Person - about integration
that creates a safe and equal school

“I don’t want people just to accept the fact that I’m there
- I want to be included.” – Student in the 8th grade
Coming to a new environment can be difficult, whether it be a new class, a new football team or a new
country. To feel safe in a new setting, we need people who welcome and include us. That is integration! It is
hard to include and integrate yourself. It is hard to walk through locked doors. That is why we need dooropeners. We all need to be door-openers.
In order for the students to understand more clearly and be able to relate to integration, and its opposite,
segregation, it can be a good idea to start on the individual level and class level first before moving on to
discussing the issue on a societal level.
In this theme you will find exercises that you can use with your class to raise issues dealing with what it feels
like to be the new person and what everyone can do in order for all students to feel welcome and included. The
students’ reflections and ideas can be used as a foundation for the school’s fair and equal treatment plan and,
thereby become part of the school’s preventative efforts to combat degrading treatment and discrimination.
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How the exercises are based on LGR 11
Central Content in Years 7-9:

Skills to Develop:

• Formulate and respond to arguments, as well
as summarising the main themes in what is
being said (Swedish).

• Expression and communication, verbally and in
writing (Swedish).

• Integration and segregation in society
(Social Sciences).
• Differences between people’s financial
resources, power, and influence depending on
gender, ethnicity, and socio-economic background (Social Sciences).
• The terms equality and equal opportunity
(Social Sciences).

• Adapting one’s language to suit different
purposes, receivers, and contexts (Swedish).
• Discussion as to how individuals and societies
influence one another (Social Sciences).
• Describing correlations between different
factors that are of importance to individuals’
ability to influence their own and others’ life
situations (Social Sciences).

• Analysing and critically assessing local, national,
and global issues from different perspectives
(Social Sciences).
• Developing and evaluating different standpoints
in, for example, current issues in society and
presenting an argument based on facts, values,
and different perspectives (Social Sciences).

Start, continue and do things differently

about 30 min

This exercise provides an opportunity for the student, in a different and concrete way, to put words to what
they are actually doing themselves and what they could do to create a positive atmosphere in the class and
school.

The Aim of the Exercise:
• That the students put words to how they can influence their daily experience in school and the sense of
security, or lack of security, in the class.
• That the students reflect over what they can do to create a positive atmosphere and an inclusive school.
• That you together create an action plan and concrete tools for how to contribute to a safe and secure
school where all are treated as equals.
Central Terms: Unwelcome (left out), include.
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Instructions:
1. Divide the class into smaller groups.
2. Have the students work in groups for around 10 minutes and discuss and write down what they can do to
enable more people in the class to feel left out and unwelcome. Summarise the findings of the whole
class on the board. As the teacher, you can ask the students rhetorical questions: “So we do not want it to
be like this, do we?”
3. Draw three columns with the heading “Start doing”, “Keep doing”,
and “Do differently”. Tell the students that now they are going to
discuss what they can start to do, keep doing, and do differently
to ensure that everyone in the class feels welcome and included.

We

Start doing
Continue doing
Do differently

4. For example: What should we start to do to make sure everyone
in the class (alternatively, the school) can feel welcome and included? Move on with the students’ ideas
by filling in the columns “Start doing”, “Keep doing”, and “Do differently” on the board.

Tip!
You can ask the students to develop their thoughts. For example, you can ask follow up questions (depending
on what the students say):
• What does it mean to respect one another’s opinions? How do you do that? When can it be difficult?
• Does everyone have to say hello to everyone else every day? Why is it important to think about saying
hello to each other?
• What does it mean to help one another? How can we be better at that?
Here you can also agree on a particular factor that you can all work with in the future.

Imagine how good it would be if … the
students took their matrix and showed them to the
principal or the equal treatment group (if you have
one at your school). Why not use it at the beginning
of the school year to include and welcome all the
new students coming to secondary school!

Do the exercise together with your
colleagues at a staff meeting or team meeting and compare with the students’ ideas.
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New at School

about 35 min

This exercise can be done during lesson time or given as homework for the students to hand in and then discuss as a whole class.

The Aim of the Exercise:
• That the students practice identifying with what it feels like to be the new person.
• That the students reflect over deciding factors that enable people to feel welcome.
Central Terms: Being the new person, a sense of security.

Instructions:
1. Hand out a piece of paper and pencil to each student.
2. Ask the students to imagine that they have moved to a new city
and are starting at a new school. It is the morning of the first day in
the new school. They are now going to think about and answer a few
questions individually.
3. Read out the first question and give the students a few minutes to think
and write down their thoughts. Continue with the rest of the questions,
in the same way.

New at School
1. You are on your way into the school - what are your
feelings?
2. There are a few students sitting on a bench - what
would you like them to do?
3. You are going to your classroom for the first time.
You are waiting out in the corridor - what do you
want your new classmates to do?
4. You enter the classroom and sit down - how would
you like to be greeted in the class?
5. What do you want to happen during the first break?
6. How do you want to be treated in the lunch hall?
7. The school day is over and you are on your way to
your locker - what do you want your new classmates
to say and do?
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Summarise with the whole class
Summarise together the students’ ideas about what a new student’s classmates can do to ensure that they
feel welcome and safe in the various situations above.

Discussion Questions:
• Which of these ideas can you implement in different situations? For example during breaks, in the class
room, in the lunch hall.
• These are normal occurrences for all of us in different contexts. Can you use the same, or similar, ideas
that you have come up with whilst doing the exercise in other situations outside of school?

Imagine how nice it would be …
... if the majority of the population
took responsibility for welcoming and
including people from minorities or
people who are new to Sweden, the
city, the class, or the workplace.
That is integration!

“I don’t want people to just accept the
fact that I’m there, I want to be included”.
- Student in the 8th grade.

Discuss this sentence with your students.
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The Escape to Peacetown

about two lessons

What requirements can we put on a person who has just arrived in Sweden for the first time? And what is
Swedish culture really? Through this exercise you are able to flip the perspectives around. The students are
able to reflect over what integration is and who gets to decide the terms.

The Aim of the Exercise:
• That the students reflect over what requirements Swedish society puts on people who come here from
other cultures, and to get another perspective on the integration debate.
• That the students identify with other peoples’ situations.
Central Terms: Swedish culture, integration.

Instructions:
1. Copy the questions under Dear Swedes below for each of the students and divide them into groups of
3 or 4.
2. Hand out the questions and read out the background text below. Let the students work for roughly
one lesson with the questions. It can also be beneficial to divide the exercise into two lessons.
3. When the groups have answered the questions you can discuss the answers with the whole class. Also
initiate a discussion about how feasible it is to place such expectations and requirements on people
who have fled? And how would people in Peaceistan be able to make it easier for the Swedes when they
arrive? What responsibility does the majority of the population in Peaceistan have in enabling the Swedes
to integrate, or does the responsibility to become integretated lie solely with those who are new?

Background Scenario for the Questions
It is the year 2017 and Sweden is affected by a nuclear power accident. The country will be uninhabitable for
the next 200 years. Nine million Swedes must flee the country immediately. In the world there is only one
country that says it is willing to take in refugees from Sweden. It is the country Peacetown, located in Asia
with 300 million inhabitants.
The culture in Peacetown differs greatly from the culture in Sweden—certain behaviours that are seen as polite
in Sweden are seen as impolite in Peacetown and vice versa. The level of education is quite high, and there are
jobs available in everything from IT-companies to agriculture.
The Swedish population is soon to leave on the journey to its new home country, but there is an upsurge in
public opinion in Peacetown that the Swedes should not be allowed to come. In order to calm public opinion
in the home country, the Peacetown government has written down a number of questions that they want to
have answered before they allow the Swedes to come.
You have been selected to represent the Swedish population and answer the government’s questions. Discuss
in groups and write down your answers. Remember that what you write could decide whether or not the Swedish people are able to flee the country in time.
This exercise is inspired by The Escape to Normistan, from The Eye of the Norm, 2008.
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Questions from the Peacetown Government

Dear Swedes,
Discussions have arisen about whether or not you should be able to reside here in Peacetown, and we
would like to know the following about you:
1. We have noticed that there are many different cultures and ways of life in Sweden, and we wonder
if you can explain for us, in three propositions, what Swedish culture really is?
2. Are you going to want to retain your culture and claim your right to practice it when you get here?
Justify your position.
3. Are you going to want to keep your religion and your manner of practicing it?
Justify your position.
4. Are you going to want to retain your own language and claim the right to mother tongue lessons
in school? Justify your position.
5. Are you going to claim the right to vote in the Peacetown election? Justify your position.
6. Will you demand that Swedes have access to the same privileges when it comes to health care,
benefits, and pensions as the Peacetown civilisation? Justify your position.
7. Will you accept and celebrate our festivals and follow our traditions? Justify your position.
8. Will you accept the jobs that you are encouraged to take, even if they do not make full use of your
education and qualifications? Justify your position.
9. What can the Peacetown population do to make you feel welcome and included in Peacetown?
Thank you for you cooperation.
Sincerely,
The Peacetown Government
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Del 7
Being a Change Agent
- About Young People’s Right to
Influence and Participation

”If we want each and every girl to be educated, if we want peace all over the
world, for that reason we all have to fight and we all should be united. We should
not wait for someone else to come and speak up for us.” – Malala Yousafzai

Sixteen year old Malala Yousafzai from Pakistan did not wait for someone else to stand up for her – she started
to stand up for herself. Malala thought it was wrong that the Taliban in Pakistan at times forbade girls to go to
school. As an 11-year-old she started to write about girls’ right to an education on her blog and was noticed by
international media. On the 9th of October 2012 she was shot in the head and the neck in an attempted murder by those faithful to the Taliban. She survived and did not let herself be intimidated, instead she continues
to fight to ensure that all children—boys and girls alike—will have the right to an education.
In this theme we have raise questions dealing with rights, influence and impact, in the hope that your students
will be inspired to make the most of their rights and realise that change can start with them. The students
are given the opportunity to reflect over terms such as participation, influence, responsibility, moral courage,
degrading treatment, and fill them with meaning.
In this theme the exercises assist you to find out what the students’ thoughts are on how they want to be
part of influencing their own situation in school as well as how to act in the case of degrading treatment.
Their thoughts can later be used in your fair and equal treatment plan and describe through which process the
students have been part of developing the plan. However, it is important to remember that it is always the
responsibility of the adults to stop degrading treatment, not the students.
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How the exercises are based on LGR 11
Central Content in Year 7-9:

Skills to Develop:

• Human rights including the rights of children,
in accordance with the Convention on the
Rights of the Child, as well as the grounds for
discrimination under Swedish law (Social
Sciences).

• Reflecting over human rights and democratic
values, principles, and models of working
(Social Sciences).

• Individuals’ and groups’ ability to influence
decisions and developments in society as
well as an understanding of how one can
influence decisions within the framework of
the democratic process (Social Sciences).

• Formulate and deal with arguments as well
as summarising the main themes in what has
been said (Swedish).
• The importance of language in exercising
influence and for the development of one’s
own identity (Swedish).
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• Based on personal experience and current
situations and issues, expressing and testing
standpoints when communicating with those
of a different opinion (Social Sciences).
• Describing correlations between different
factors that affect the individual’s ability to
influence their own and others’ life situations
(Social Sciences).

• Developing knowledge about how to formulate
opinions and thoughts in different texts and
verbally (Swedish).
• Formulating and communicating verbally and
in writing, as well as gaining understanding that
the way one communicates can have
consequences for other people (Swedish).

Terms and Laws in Brief
It is illegal to hurt and violate others. It does not matter whether you are
mistreated once, twice, or a hundred times. It is always forbidden. It is important to
remember that for the person being mistreated it does not matter what you call it—bullying,
mobbing, harassment, discrimination, or alienation. Regardless of which terms are used it is against
the law to violate others. An important part of your work in creating a sense of security and a safe
school is to ensure that the students are aware of their rights and what they can do if they are mistreated. This section can be used to help you go through with your class, which laws and terms are
central. You can read more at: www.hejsverige.nu.
Bullying is repeated harassment and intimidation of a person. The victim quickly ends up in a
vulnerable situation and has difficulty defending him or herself. Isolated incidents and conflicts,
can be degrading, and considered degrading treatment, but are not the same thing as bullying.
Discrimination is when an adult at the school, e.g. a teacher, treats a student with less respect than
others because of his/her religion or culture, ethnicity, gender, functional disability, sexual preference or age. It can also be the case that somebody does not feel like a boy or a girl, or goes against
the norms for how girls and boys are expected to behave and is mistreated on account of this.
Violation (kränkning) is a kind of all encompassing concept where bullying, harassment and other
acts of degrading treatment are included. It stands for all types of mistreatment that makes somebody feel sad, hurt or less worthy.
Harassment is when someone is treated badly because of one of the seven grounds for discrimination. One single incident is enough for someone to be guilty of harassment.
Degrading treatment (kränkande behandling) is used in legal terms to forbid violations that are
not encompassed by the definition of harassment or discrimination, meaning they are not connected to either of the seven grounds for discrimination.
Chapter 6 of the Education Act is about measures that can be taken against degrading treatment
and outlines which responsibilities the school has both to act when students are the victims of
degrading treatment and to prevent such things from happening in the school at all.
The Discrimination Act forbids the school or any student from treating students badly due to one
of the grounds of discrimination.

Source: friends.se & skolverket.se
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You—A Change Agent!

about 30 min

The students can be a fantastic resource for developing and improving the school. They are experts when it
comes to their own everyday lives and often know what it is that causes them to feel safe and experience a
sense of well-being. In this exercise the students are able to think concretely about what they are currently
doing and what they could start doing to contribute to a safe and equal school. And to move from intention
to action.

The Aim of the Exercise:
• That the students reflect over and discuss correlations between different factors that influence their
ability to have an impact on their own and others’ life situations and situations in school.
• That the students come up with concrete actions that will contribute to positive change.
Central Terms: A safe environment at school, impact

Instructions:
1. Tell the students that they are to first think about a few different statements and then write them down.
After that they can discuss the statements in groups.
2. Ask each student to take 10 minutes to think about the statements below and write down their responses.
• 3 times I have improved something for someone.
• 3 times I have felt that the students can influence the school.
• 3 things I would like to change in my school so that students could feel safer.
• 3 possible ways of creating positive encounters between students in the school.
3. Divide the class into small groups with about four people in each group.
4. Explain to them that now they are to choose one thing that they have come up with that they would like to
change at school. The next step is for them to write down how they would go about changing or implementing what they have chosen to do. Have the students discuss their solutions in small groups.
Then discuss as a class:
• What can each person do?
• What can the class do together?
• What needs to be reported to a teacher or the principal?
5. Encourage the students to actually follow through on their ideas and follow up with them at a later date.
Summarise the students’ thoughts and ideas in the task as a part of your equal treatment initiatives that
form the foundation for the school’s (and the students’) work with the equal treatment plan.
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Situations About Bullying

about 40-60 min

In this exercise the students learn about what degrading treatment is at the same time as they are able to reflect on how students and adults at school can act in different situations where abuse occurs. After the discussion, have the students’ own ideas form a foundation for the school’s preventative work to combat degrading
treatment.

The Aim of the Exercise:
• That the students are made aware of various terms such as bullying, discrimination, degrading treatment
and harassment and what they entail in reality.
• That the students reflect over and discuss their suggestions for concrete actions that students and adults
at the school can implement to prevent bullying and degrading treatment.
Central Terms: Bullying, degrading treatment, discrimination, harassment.

Instructions:
1. Briefly look at the Convention on the Rights of the Child and laws and terms such as discrimination,
bullying and degrading treatment with the students before doing the exercise. Look at the fact box
Terms and laws in Brief as well as Young People’s Influence and the Convention on the Rights of the Child
for support.
2. Divide the students into small groups with about 4 people in each group.
3. You can either read out the situations one by one so that the students have the chance to discuss each
individual situation for about 5 minutes or you can hand out the various situations to different groups and
then let them present their thoughts and solutions to the rest of the class.
4. Note down the students’ suggestions and ideas and take them to your staff meetings to evaluate the
staff’s efforts to prevent degrading treatment and discrimination. Use the students’ ideas in your work
with the school’s fair and equal treatment plan.
Situation 1—Alex feels uncomfortable walking along the corridor on the way to the common room because there are often students sitting there who are loud and disruptive. Sometimes they shout nasty
comments at Alex and other students walking past.
• What should Alex do?
• Why do you think the disruptive students behave this way?
• What should the other students who see and hear this do?
• What should the adults in the school do?
Situation 2—Malina knows that several people in the class regularly roll their eyes or give her a mean
look and sigh when she is going to answer one of the teacher’s questions in front of the class. The same
thing happens when she is working in a smaller group in the class.
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• What can Malina do?
• What can others in the class do?
• What can the teacher do?
Situation 3—Lydia has several friends in the class, but some of the students from other classes call her
a “whore” when she walks past. Rumours about her are also being spread on social media.
• What can Lydia do?
• What can those around her do, both online and at school?
• What can adults at the school do?
Summarise with the whole class
Have a discussion with the whole class to summarise with the help of the following questions:
• Could these situations take place at your school?
• How can you as students implement your suggestions based on what you have discussed in the
different situations?
• What benefits and risks are associated with taking a stand against something and saying no?

Tip!
If you want to go deeper with the students in reflecting on what it means to create change, you can
let them imagine it is the year 2053 and that each one of the students has won a Nobel Peace Prize
for a unique contribution to mankind. Ask them to think about what issue they have been fighting for
and what the results of their efforts are. Have them write down what they think motivated their being
chosen to receive the prize and encourage them to read out their reasons to one another.
In this way the students can reflect over peace initiatives and human rights issues, and also train
themselves in writing a text that is tailored to a specific purpose or context.

On the Hello Sweden website www.hejsverige.nu you can find more information for students about
children’s rights, what can be done about bullying, etc., as well as lots of inspiring portraits about
what other committed people and organisations are doing for others around the country.
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